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Abstract: This paper aims to analyze the “knowledge gap” of international trade students by taking
international trade case teaching as an example. It explores the reasons behind the knowledge gap,
discusses its impact on students’ learning and future career development, and proposes corresponding
solutions. Through a comprehensive analysis of case teaching methods and student feedback, this paper
provides valuable insights for improving international trade education and narrowing the knowledge

gap.
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1. Introduction

In the field of international trade, students
need to acquire a wide range of knowledge and
skills to be successful in their future careers.
However, a “knowledge gap” often exists
between what students learn in the classroom and
what is required in the real world of international
trade. This paper focuses on analyzing this
knowledge gap by taking international trade case
teaching as an example.

I1. The Concept of “Knowledge Gap”

A. Definition.

The “knowledge gap” refers to the disparity
between the knowledge and skills that students
possess and those that are required in a particular
field or profession. In the context of international
trade, it may include gaps in understanding
of international trade laws, market trends,
negotiation skills, and cultural differences.

B. Significance.

Understanding the knowledge gap is crucial
for educators and students alike. For educators, it
helps identify areas where teaching methods need
improvement. For students, it highlights the need
for additional learning and self-improvement to
better prepare for their future careers.

I1I. International Trade Case Teaching
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A. Overview.

Case teaching is a popular teaching method
in international trade education. It involves
presenting real-world international trade cases
to students and asking them to analyze and solve
problems based on the cases. This method aims to
enhance students’ practical problem-solving skills
and deepen their understanding of international
trade concepts.

B. Advantages

Real-world application: Case teaching allows
students to apply theoretical knowledge to real-
life situations, helping them better understand the
practical aspects of international trade.

Critical thinking development: By analyzing
cases, students are encouraged to think critically
and develop their problem-solving abilities.

Interactive learning: Case discussions
promote interaction among students and between
students and teachers, creating a more engaging
learning environment.

C. Limitations

Limited coverage: Case teaching may not
cover all aspects of international trade, leading to
potential knowledge gaps.

Subjectivity: Students’ analyses and solutions
may be subjective, and there may be no single
correct answer, which can make evaluation
challenging.

Time-consuming: Preparing and discussing
cases can be time-consuming, which may limit
the number of cases that can be covered in a
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course.

IV. Causes of the “Knowledge Gap” in
International Trade Students

A. Curriculum Design

Insufficient practical courses: Some
international trade curriculums may focus too
much on theoretical knowledge and lack sufficient
practical courses, leaving students ill-prepared for
real-world challenges.

Outdated content: The rapidly changing
nature of international trade means that
curriculums may become outdated quickly,
resulting in a knowledge gap between what
students learn and what is currently relevant in
the field.

B. Teaching Methods

Traditional lecture-based teaching: If
teaching methods are mainly lecture-based,
students may be passive learners and have limited
opportunities to develop practical skills and
critical thinking.

Lack of individualized instruction: In large
classes, it can be difficult for teachers to provide
individualized instruction, which may lead to
some students falling behind and developing
knowledge gaps.

C. Student Factors

Lack of initiative: Some students may
lack the initiative to seek additional learning
opportunities outside the classroom, relying
solely on what is taught in class.

Different learning styles and abilities:
Students have different learning styles and
abilities, and some may struggle to keep up with
the pace of the course, resulting in knowledge

gaps.

V. Impact of the “Knowledge Gap” on
International Trade Students

A. Academic Performance.

The knowledge gap can affect students’
academic performance, as they may struggle to
understand and apply concepts in exams and
assignments.

B. Career Preparation.

In the long run, the knowledge gap can

have a significant impact on students’ career
preparation. Graduates with knowledge gaps may
find it difficult to compete in the job market and
may struggle to perform well in their first jobs.

C. Professional Development.

Even after entering the workforce, the
knowledge gap can hinder students’ professional
development, as they may need to spend more
time and effort catching up on the latest trends
and skills in international trade.

VI. Solutions to Narrow the “Knowledge Gap”

A. Curriculum Reform

Increase practical courses: Incorporate more
practical courses, such as simulations, internships,
and projects, into the curriculum to give students
hands-on experience in international trade.

Update course content regularly: Keep the
curriculum up-to-date by regularly reviewing
and updating course materials to reflect the latest
developments in international trade.

B. Innovative Teaching Methods

Blended learning: Combine traditional
classroom teaching with online learning resources
and activities to provide students with more
flexible and personalized learning experiences.

Problem-based learning: Use problem-
based learning methods to encourage students to
actively seek solutions to real-world problems,
enhancing their critical thinking and problem-
solving skills.

Peer learning: Promote peer learning by
organizing group activities and discussions,
allowing students to learn from each other and
share different perspectives.

C. Student Support

Encourage self-directed learning: Encourage
students to take initiative in their learning by
providing resources and guidance on self-directed
learning.

Individualized tutoring: Offer individualized
tutoring for students who need extra help to
catch up on the course material and narrow the
knowledge gap.

VII. Case Studies of Successful Narrowing of
the “Knowledge Gap”
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A. Case Study 1.

University X’s International Trade Program
University X implemented a comprehensive
curriculum reform by increasing the number
of practical courses and incorporating real-
world case studies into the teaching. They also
introduced blended learning and problem-based
learning methods, which significantly improved
students’ learning outcomes and narrowed the
knowledge gap.

B. Case Study 2.

Company Y’s Internship Program for
International Trade Students. Company
Y established an internship program for
international trade students, providing them
with hands-on experience in international trade
operations. The internships helped students bridge
the knowledge gap between theory and practice
and enhanced their employability.

VIII. Conclusion

The “knowledge gap” of international
trade students is a significant issue that needs
to be addressed. By analyzing the causes and
impacts of the knowledge gap and implementing
appropriate solutions, educators can improve
international trade education and help students
better prepare for their future careers. Case
teaching is a valuable tool for identifying and
addressing knowledge gaps, but it needs to be
combined with other teaching methods and
curriculum reforms to be most effective. Through
continuous efforts in education improvement, we
can narrow the knowledge gap and cultivate more
competent international trade professionals.
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